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Chapter I

Introduction
I. The reasons to study the topic:

Nowadays, teaching and learning foreign languages ingeneral and English inparticular in school,especially in upper- secondary schools are well- paid attention. English has become a required subject at upper- secondary schools.

In my opinion, it is not easy to teach a foreign languages because teachers of foreign language teaching must have not only wide general knowledge but all so knowledge about cross- culture between Vietnam and the country whose language they are teaching. Students are required to study a communicative language, not only the language itself. After a language lesson, student can get the language and use it to communicate fluently, they have to master certain vocabulary. They can use the language as a mean of communication with vocabulary. Therefore, it is difficult but necessary to help students undersstand and use words in as short time as possiple. Students are not able to remember the words without contextual meanings.
And the schedule of teaching and learning at school “aims to help students read English comprehensively at an inter-mediate level with four focused skills: Listening- Speaking- Reading- Writing; and they have the ability to use a communicative language so that they have a lots chances to self-study, to apply modern scientific techniques and learn the world culture”. To meet this demand, teachers’ duty is to help students master all the structures as long as comprehensively contextualized vocabulary.
II. Some linguistic facts-the scope of study:
“Words, words, words”. Words are everywhere! Vocabulary plays such an important role in our daily life. We can’t communicate without vocabulary. Vocabulary provides the building blocks on which all communication rests-indeed without a wide ranging vocabulary there can be no communication at all. And of course vocabulary teaching and learning cuts across every English lesson that is taught.
Traditionally, grammar has been the king. In the past, teaching theory has rested on the fact that when students have a good understanding of grammar, they will be able to “slot in” relevant vocabulary to produce perfect speech or writing.

More recent theory suggests that vocabulary is, in fact, the basis for students’ language acquisition- through learning “chunks” of vocabulary, students slowly develop an awareness of grammatical forms. “Vocabulary is becoming the new king. The king is dead ! Long live the king!”.
With The increasing importance placed on vocabulary, teachers need to build up their repertoire of techniques and activities to cope with the demands of vocabulary teaching and to motivate their students to learn with the most effective ways. This is the focus of my study.

I taught in a secondary school for three years and have been teaching in an upper- secondary school for thirteen years. Therefore, in this chaper, I would like to present some of my experience in  teaching English vocabulary with the hope of getting some improvement of the qualily of current English teaching techniques.
It is hoped that teachers who are intereted in teaching vocabulary will find this study of some value. Due to the limitation of the, materials and experience, short-comings and mistakes absolutely unavoidable. All my distinguished colleagues’ comments and reactions are highly appreciated.

Chapter II

The content of the study
Part a

Activities for presenting vocabulary

Presenting vocabulary is the first step but it is very important. The teacher has to help student grasp two forms of the word at the same time: the written and the spoken with its meaning so that they are able to use the word in contexts. According to the subject’  teaching methods, I follow the follow the four step in order: Listening- Speaking- Reading- Writing. One of my experience is that we should not present all or too many new words in one period. We should divide new vocabulary into two groups : the active and the passive. The active ones are words which are usually used and appear in the next lesons.  The active ones are  rarely use and are not exploited in practice. It is to help students understand the  active words’ meanings and use them in certain contexts. Students get the passive ones’ meanings in the text they are learning or guess the meanings through context.
Whatever techniques you use in your teaching, you need to include these stages when presenting vocabulary for the first time:

- Elicit or show the meaning of the new vocabulary.
- Clearly model prounciation and ask students to repeat both as a class and in dividual.

- Check that students clearly understand the meaning.

- Draw students’ attention to aspects of vocabulary such as part of speech, collocation, frequency… ect.

- Give students a written record (and check that they write well in their vocabulary notebooks.

These followings are suggested some techninques to use in presenting new vocabulary step.

1. Visuals:

Some A4 calds with pictures drawn by yourself or cut from magarzines, newpapers are used. The teacher shows the class each picture at a time, saying the word so that students understsnd the meaninng, hear the sound and then know how to pronnnounce the word. I often collefct pictures and ask students to do that.They are sorted out into certain topics.We can use them years after years or lesson to lesson. Sometimes,I draw on board though not very beautifully.Students may give many comments at first, but they will get acquainted to this easily. This may be a time-saving way of presenting new vocabulary. Students are eager to guess the meaning of the word given.
For examples:

2. Realia:

This means to bring real things into  the classrom. I always use real objects in class, in scholl such as: a desk, a window, a ceiling fans, a bicycle-shed, a laboratory, a school-garden… along with some explanations if necessary. Some coloured pencils are used to teach colours. Students even can understand abstract words: today, yesterday, late, early… through a calendar or a clock.
But pens, pencils, books, desks, chairs and other typical classroom objects have probably always been used and often boringly over used-by language teachers for items like “this is my chair” ; “ what colour is your pen” and “I’ve got two pencils”. Therefore, there are  many others, potentially more interesting, objects that can be used in the presentation or even in the practice of language.
We can use our own and the students’ possesions, for example, keys, watches, and calculators… with such sentences as: “My… Was made in/ of…”, “This is……….”, “Whose sweater is this?”.
Toys can be brought  to class,too. It seems to be childlike to get students to learn like this,  but the eleventh or tenth from students are still excited to choose out the meanings of the words they hear when looking at the toys.
Eg: a ploughing machine, a tractor… teachers bring rice, maize… into class to teach these words. These things will make their learn like this, but the meanings of the words.These things will make teachers’ leassons, especially the introduction of the lessons more attractive.( Unit 1,8 English 10)
3. Mime & Gesture:
This  techique is rather effective when we want to create objects and events in the imagination of students, for example to express ourselves: happy, bored, angry… We can  use facial, body language or mime. With our two hands, we teach our students how is tall, short, great…, hot, cold… in some cases, we have to act as  actors or  actresses. This can be called Bi-linggual Presentation:
- Write up a list of vocabulary down the board.

- Read out the words several times using different intonaion/ expression each time // perform an action at the same time.

- Ask students to read the words// perform the actions. When they have done this, ask them for possible Vietnamese translation. Students have to write down these transnation.
- Ask students to repeat the words with actions once again.

Rationale- By linking vocabulary to an  action, it should be more memorable for the students.

4. Explanations:

a. Situations:


The new word is put in a cotext and students guess the meaning of the word.


Eg: With  the word “honest”. T  explains: “I don’t copy in the exam. I tell the truth. T asks: “What am I? Tell me the word in Vietnamese”. The teacher makes sentences and students guess based on their experience. “Mr Pike is Mary’s  father, and Mrs Pike is her mother. They are her prents”. Students know that parents = father + more. However, the situations must elecit related things, not be too long. To help students remember the words in a long time, teachers need to write some short illustrations on board.

Eg: Physics (n) Mr Thang teaches us physics.

b. Example:


Eg: - Cattle (n) - Sheep, cows, oxen are cattle.

 
       - Furniture (n) - T lists examples of furniture: “tables, chairs, beds- these are all 
furniture. Give me more example of furniture!”.


       - Complain (v) - T says: “The  bed is too hard. I don’t like it. The room is too small. It’s no good”. And asks “What am I doing?”.


c. Synonyms:

An equivalent word of goup of words which students have known is used to explain new vocabulary with an equal marlk when recording the word. For example, when teaching “to come from”, we can explain that it means “to befrom” (to come from = to befrom).

d. Antonyms:


It is  very easy and covenient to use this way of explaining with a simple symboy “> <”.

Eg: 
Tall > < short

Full > < empty

Like < < dislike/ hate

Be interested in > < befored with

Contaminated > < Fresh/ clean


The questions such as : “What’s  another word for…?”, “What’s the  opposite of …?” are used to exploit students’s ideas.


e. Translation:


Teacher translates the words into L1 and then exemplity in  English. Mother tongue is  sometimes very necessary to  explain the meaning of the new vocabulary.We  can ask our studdents this question “How do you say ‘…’ in English?”. We use this technique when there aren’t any better ones with abstract words  mostly so that students understand more  quickly and we can save much time for activities.

f. General knowledge:


We also can explain new vocabulary based on  students’ general knowledge about the world we are living. A simple compass was drawn to  introduce directions.





    North




  East



          West






     South


Students can easily give the meaming of the four words give. Names of city, markets, villages, rivers… can help, too. For example, “Mot Cot is a fammous pagoda in Hanoi”. This is “a various and easily understand vocabulary source”.

g. Charts:


Charts, maps, diagrams are useful to demonstrate new vocabulary. I can take an example. When teaching adverbs of frequency, I  made a line like this:
0%










100%

    Never
      Sometimes 
   often
   usually/generally     always


Or for prepositions of place:
           On





     in




       next to/ beside










    between

     under






go across








go along






Part b

Activities for fixing, activating

& practising vocabulary


Presenting new vocabulary esasily and understandably is our task, but how we know that our students get the words of not. The best way is to practise.

These are some kinds of activities that we can use immediately after our presentation to give immediate practice or to activate or to help fix vocabulary in our students’ mind. Try some of them in class, and your students will enjoy them.

a. The value of game for vocabulary learning:


In recommending games for vocabulary learning, the aim has not been to suggest pleasant ways of passing time. Time passes all too quickly in most classes, and the  entertainment of the students is not a teacher’s responsibility. But language teachers are responsible for creating conditions which encourage vocabulary expansion, and a  well-chosen game can help the  students to acquire English words.

Games are helpful because they can make students feel that certain words are important and necessary, because without those words, the object of the games can not be achieved. Guessing game, for example, creates conditions in which the use of the target language is  necessary for leading the players to the correct words. Games also bring pleasure to students.

Howerer, not all games are helpful for language learning. We have to consider which game for studdents to play,we should ask “Will this game help to make several English words seem interesting and important to my students?”.

b. Some suggested games:


I Would like to introduce some of the games I have ever been using during my teaching English vocabulary. I hope they can give some help.(This will be continued in Part C).


1. Othello of Transaltion Reversi:


The rules are quite difficult to  explain in writing it is much easier to demonstrate this game.

You  will need a set of square cards on one side a word or a phrase, on the other a translation with  two different colours on the two sides.


The game is played by two teams on a board. Divide the cards in half between each tean. One team is ‘English’, the other is ‘Vietnamese’. The teams should look at their cards and try to remember the translations. Each team places two cards in the middle of four squares of the board. For example:




The ‘English’ team places one card down to trap their oppoment and make their oppements’ card vulnerable. For example:




The team should try to guess the ‘English’ translation of the Vietnamese card. If successful, they can turn it over and it becomes and ‘English’ card. Then it is the ‘Vietnamese’ team’s turn to lay a card.

The winning team it the  one who has the most cards showing when all the cards are used.


2. Memory taking:


This game can be used along with Relia Technique. If all the words for all objects should be known to the students, we organize a memory game. After the students have looked at the objects on the desk for a minute or two, cover them with a cloth, and then get the students to say out or to write on board all the words they can remember. (Marks can be given to good students).

3. Rub Out &Remember:

- Present or elicit the new vocabulary, and build up a list on board.


- Get students to practise pronouncing the words.


- Rub out the words one at a tome. Students read out the mising words again without looking at their notebooks.


- If the new vocabulary is easy to remember, all is rubbed out and students can call out the English words they have learnt.


- It there is time, students can rewrite all the vocabulary.


- This activity is rather easy to be used in class 10, because the word list students have to learn in one lesson is almost simple. It helps students memorize new vocabulary right at the beginning of the lesson.

4. Picture Rub-Out Drill:


If you draw pictures or bring pictures into class to teach new vocabulary, you can use this effectively. After drilling the vocabulary as a class and individually, and you think most students have got the vocabulary, turn over one picture at a time (or rub it out) and continue the drill, so that students have to remember the words.

5. Nice Words, Nasty Words:

After vocabulary presentation, choose a word or phase that students particularly like or don’t like. When they have chosen they should get into a pair and explain why they have chose their word (they could do this in Vietnamese).


For example, with words and phrases of unit 10 (English12), a student can choose the word conservation // explaining that “I like this word because conservation is very useful to our life. If there was no conservation, our life would be destroyed”. Students can practise not only saying, putting the word in context but also some grammar structures.

We can do this game in revision period of each lesson to recall some vocabulary and find structure which our students remember. We will find out which ones they seem to forget, and have a plan to reteach of give them exercises in which those words appear.
6. Chain Story:


- Give students the star of a sentence.

- Ask the next one to repeat the whole sentence and add one extra vocabulary item.


- The next student repeats and add a word.


- Continue until the chain is too long to remember the students who can remember the last will get a good mark.


It will be an idea to  put students in groups to do this activity.


For example, when teaching grammar, we can give the start of a sentence like this: “Yesterday, I went to a shop and bought some apples’’ the next sentence will be “Yesterday, I went to a shop and bought some apples and some vinamilk’’. “ Yesterday, I went to a shop and bought some apples some Vina milk and a packet of instant noodles”…
7. Contextualizing:


We should always try to help our students not only understand the meanings, get the sounds of the words but also use them in certain contexts. 

For example, when teaching the group of words of unit 11 (English 12) ‘spectator, audience, viewer’ with their same meaning, I distinguished that:


- A spectator is a person who watches sports and games at the stadium.


- An audience is a person who watches films or plays.

- A viewer is a person who watches television.


Another way to achieve this aim is to put the words into real daily life. We ask question to lead to simple definitions related to the students’ life. This helps to create an active learning environment in which the previous material is practised along with learning a new one. Students can listen to/ hear the words being learnt as much as possible. We ask students as many questions using the words as possible.

For example, for the word ‘excursion’: “Do you often have excursion in summer holidays in June and July? Where do you often spend holidays?, Who do you usually go on it with?”. Or for the word ‘the dentist’s’ “ When do we go to the dentist’s? We go to the dentist’s when we have a toothache, don’t we? We do to the dentist’s when we have our deccaying tooth filled”.

This task may cause some difficulties to weak and shy students, but with the teacher’s help, they can talk little by little and so that students can improve their speaking skill. We can ask them to make simple sentences at first, or give them some of the idea in Vietnamese. This helps them feel more self-confident, becautise many students can talk but the fear of making mistakes hinders them from expressing themselves. However, time for teaching and learning vocabulary is not much. We try to give them exercises with required words.

Part C

Activities for checking/ recyciling vocabulary


Our students are able to remember the words during the period by some interesting activities presented in Part B, of course. But they can’t remember them for the next lessons easily. Why is that you teach vocabulary one day only to find most of your students have forgotten it by the next lesson? How can we help our students to activeties have been used, sometimes as games, during my recycling English vocabulary. These can be but in ‘Warm up’. The students revise the words as long as prepare for the new lesson eagerly:
1. Slap the Board:


This is an ennergetic vocabulary activity-it can be used for revision, presentation and testing-it involves students running and hitting the board.


The vocabulary items are put on a sub-board in any order- jumbled and sometimes a little higher than the tallest students can reach, so that they will have to jump. Groups are formed. Vietnamese translation/ the sound for one of the word on board is given. The students have got to recognize the words. They have to run to the board and slap the correct word. The first person in each group to slap the right word gets a point.

We can form teams and one preson form the team runs to the board, as a representative. The first team to hit the correct word gets the point. We also can reversse translation by putting the mother tongue on board. And of course, we can use definitions of opposites. Pictures can work, too. They are put on board and called out their names by the teacher or even by a student (the student can practisse speaking, too). And the students slap the pictures on board.

2. The Whisper & Slap Game:


Pictures or words are on board like slap the board.


Eg: A: mouse,  visual display unit,  central processing unit,  CD ROMs,  keyboard…etc (unit 5  English 10). The class is divided into groups of about 6 students or more. Each group stands in a line. The teacher whispers one of the words on the board to the first student in the row. Students pass the word along their tram mates by whispering. The last person in the row runs to the board and slaps the picture or the words. The first team gets one poin. More to the next until the end of the game. (Marks/ some small presents can be given to the winner).

3. Crab the Cards:

You prepare a set of alphabet cards and a category of yourself. Put the cards all on the board. (You choose a topic or the choice is made by one of your students or you can use the previous lesson’s vocabulary). You call out a word in your catergory. Students try to crab the card which starts the word you have read out and tell the others in the class the whole word.

For example:


With the catergory is mathematics.


For example: students have to crab such letters as: A for ‘arithmetic’, C for ‘circle’, D for ‘diameter’ G for ‘geometry’.


4. Lucky Numbers:

- Divide the class into four teams.


- Write numbers from 1 to 8 or 10 or more (this number depends on your amount of vocabulary to check) on the board.


- Each team takes turn to choose a number. For each number they will have to answer a question give by the teacher.


Eg: “What is the other word for ‘air pollution’, ‘what do we call dirty air?”. The answer will have to be: When the air becomes contaminated and upleasant to breathe. It is air pllution.

- The answer to each  question is one of the words that have to be recycled. For each question a team get right, they get one mark.

- If a group choose a ‘lucky number’, the correct answer is worth 4 marks!


5. The Banana Game:


- Write a number of sentences using previous vocabulary, but exchange the target word for ‘banana’.


- Put the sentences in hand-outs and give to your students.


- Your students will work in pairs to decide what the ‘banana’ means and write more of thei own sentences, using the ‘banana’.


For example:


+ This city is over-crowded and banana.

+ We can’t use this water to cook or drink because it is banana.


+ Vehicles exhaust fume and the air is banana.


After discusing, students can know this banana means ‘polluted’. My students think that it is very much although they have to be careful. Finally, the teacher gives them the correct answer for student- student correction.
6. Lecical, furniture:


This is a very useful activity to recycle and revise vocabulary as well as to stimulate speaking. It will appeal to the students for a strongly visual way of thinking. It requies an imaginable mind. Even the weaker student can understand the words and their friend’s explation.


- Ask students to draw a ground plan of his/ her house/ flat/ home in pairs.


- Put on the board a set about nearly twenty words for revision.


- The students then put the words in apporiate positions on their drawings. They will explain why they have put them there in front of the class.


For example:














   factory


The explanation maybe: “Factory is the kitchen because Mother brings dishes out for the whole family; Unemployment is the bedroom becausse when you sleep, you have to do no work; Queuing outside the toilet in the morning because this is a very busy place and you have to wait”.

7. Jumbled Words:


This is a very easy activity to use for all source of vocabulary. But the jumbled words should not contain too many letters. Every students will be eager to so this. You write some jumbled words on the board (in order to save time, you put them in hand-outs). Put your students into tems to unsclamble the words. The winning team is the first team to successfully identify all the words.

Eg: 
emyder 
onitneevrp

ccaenr
iessead



Remedy
prevention

cancer
disease


(English11)


We can ask  students to use those letters to from as many other words as possible.


Eg: My, deer, see, seaside… can be formed from the above words).

This game is called Anagram Game.


8. A to Z game:


- Teacher calls two students to write the Alphabet on two sides of the board.


- Divide the class into two teams and appoint one secretsry from each team.


- Choose a  category.


- Secretaries have two minutes to write down all the words starting with each letter of the alphabet. (Other team members should by shouting out suggetions.


- The team with the most words will be the winner.


- You can  think of a topic and students to writeas many words relates to the topic as possible. These words start with each of the alphabet.

9. Word Transformation Race:


A table is drawn on board to check students’ word forms. This activity is so helpful to the twelfth students that all of them take part in the game excitedly. This is a kind of “Fill in the blank with the correct form of the word given” for students to prepare for the final exam.


Divide the class into two teams. Each team has a different coloured piece of chalk and a small group of ‘runners’. In turn, the ‘runners’ must run to the board and write up one of the transformations, then they must return and give their pen to a different ‘runner’. The rest of the team should help by shouting most words in their colour wins.

For example:
	Noun
	Adjective
	Adverb
	Verb
	Past

	
	
	
	discover
	

	invention
	
	
	
	

	
	successful
	
	
	

	
	
	
	
	died



A word-branch can do. For example, when checking vocabulary about ‘unit 3 ’ (English 10), I used this:












Even some word- squares can help. For example (English 11), I asked students to match the central word with their partners in the word-squares. This can be valled with a new ‘Collocation (two words that often go together) Match’. While doing this task, students remember the meanings of the words and their use in certain contexts.











Besides, I would apply some kinds of exercrises such as : Find the odd out or Match the words with their ‘Mother’… We can check not only words’ meanings but also their variations. For example 

   - Yearly, daily, journey, weekly



- Nuclear, enegry, force, gravity

The odds are: journey, excursion, planet, nuclear
Part D

Some discussing points


All the activities I have just presented in Part B, B and C are somehow which, I think, are some of great use to the teaching my students to learn and practise English vocabulary. Worst of the activities are noisy games, and they may cause you and your students troubles. But the more noise your students make when practising these games, the more they will find learning English vocabulery is something which is worth learning and paying much attention to. The activities may take your time to play at frist, but “Practice makes Perfect”. Little by little playing the games, you and your sstudents gete used to doing this and so your English classes and your English lessons will work fluently and perfectly. Your students will be waiting for your English lessons though they include exercises preprared for the final exam. Hard work but is of excritement.

The materials which you have made to teach this class can be brought to others and used year in and year out.


I hope that you all my supervisors and colleagues can find this study in your own English vocabulary teaching.
Chapter III: conclution


With shortlly limitied time, teaching and learning English vocabulary is a rather diffcult task for all teacher of English. Therefore, how to motivate students as well as to make them work effectively is quite necessary. Using game is considered great help to both teachers and students in teaching and learning English vocabulary. And the aim of this aim is to present some effective vocabulary teaching and learning techniques in which there are the past mainly to promote the exploitation of games in teaching and learning English vocabulary. They give students the interest of learnig and help them to remember the form (both spoken and written forms), meaning and contestualized usage of the words they have learnt. Students’ source of vocabulary in communicative daily life.

All the activities I have presented in chapter II that have been tested and played in my English classes. And after three year teaching at secondary school,    thirteen years teaching experience at high school, I have been able to see and insist their good points in my teaching and my students’ learning English vocabulary. My students are able to remember more words, and more self-confident to expess themselves in English. It helps a lot in their writing English sentences, too. Moreover, my sstudents don’t feel much shy in English classes. They help me much in aplying the new teachnique “students- the centre of the teaching and learning process” into my teaching at school.

In oder to make this point work perfectly, the teachers of English should always self-study to find out more and more effective, suitable techniques. These teachers will always be warmly- welcomed in English classes.

You can once again see the value of games and the affect of your teaching techniques on how your students learn and remember the vocabulary you teach in the part of QUESTIONARIE & THE RESULT OF THE SURVEY.

Once again, I would like to confirm the great help of some activities I  have used and introduce them to all my distinguished colleagues.


I am looking forward to receiving your comments to have better teaching techniques.

Questionaire

Question 1: Em ghi nhí b»ng c¸ch:

a. Ghi l¹i tõ ®ã vµ häc thuéc lßng

b. DÞch l¹i bµi khãa cã tõ ®ã

c. Ph¸t ©m nhiÒu lÇn vµ nhí nghÜa

d. C¸ch kh¸c (nÕu cã)

Question 2: Khi  häc tõ trªn líp, em thÝch gi¸o viªn:

a. Dïng tranh ®Ó d¹y tõ


b. DÞch sang tiÕng ViÖt


c. Gi¶i thÝch nghÜa b»ng tiÕng Anh


d. Dïng gi¸o cô trùc quan vµ ®«i khi dÞch sang tiÕng ViÖt

Question3: Khi ®äc bµi, gÆp tõ míi, em thÝch gi¸o viªn d¹y:

a. §o¸n nghÜa qua v¨n c¶nh

b. Tra tõ ®iÓn ngay

c. Kh«ng dÞch tõ ®ã

d. C¸ch kh¸c (nÕu cã)

Question4: Khi gÆp mét tõ ghÐp hoÆc mét côm tõ, em cã thÓ biÕt nghÜa b»ng c¸ch:

a. §o¸n nghÜa tõ nghÜa cña c¸c tõ thµnh phÇn

b. Tra tõ ®iÓn

c. Xem l¹i bµi ®· häc

d. Coi ®ã lµ mét tõ ch­a biÕt

Question5: Khi häc tõ vùng em th­êng häc b»ng ph­¬ng ph¸p:

a. Tù tra cøu tr­íc b»ng tõ ®iÓn

b. Dïng s¸ch ‘®Ó häc tèt’

c. Ch¨m chó nghe gi¸o viªn gi¶i thÝch, ghi chÐp ®Çy ®ñ vµ tham gia tÝch cùc vµo tÊt c¶ c¸c ho¹t ®éng

d. C¸ch kh¸c (nÕu cã)

Question 6: Khi luyÖn tËp tõ trªn líp em thÝch gi¸o viªn:

a. Cho ch¬i c¸c trß ch¬i liªn quan ®Õn tõ vùng ®ang häc

b. Yªu cÇu häc sinh ®äc ®ång thanh nhiÒu lÇn

c. KiÓm tra viÕt tõ kh«ng nh×n s¸ch

d. Gäi tõng häc sinh ®äc nhiÒu lÇn

Question 7: Em cã thÓ nhí tõ l©u h¬n nÕu gi¸o viªn dµnh kho¶ng 5 phót mçi buæi häc kiÓm tra l¹i tõ míi b»ng c¸ch:

a. Gäi mét vµi em lªn b¶ng viÕt tõ

b. Gäi mét vµi em lªn b¶ng ®äc tõ

c. Cho c¸c em ch¬I trß ch¬i tõ vùng

d. Dïng gi¸o cô trùc quan

Question 8: Em sö dông tõ ®óng v× gi¸o viªn ®·:
a. Cho nhiÒu nghÜa cua mét tõ 

b. Cho nhiÒu vÝ dô kh¸c nhau

c. Cho nhiÒu vÝ dô kh¸c nhau víi c¸c nghÜa kh¸c nhau

d. Yªu cÇu em häc thuéc lßng nghÜa tõ
Question 9: En nhí tõ ngay trªn líp v× gi¸o viªn dïng nhiÒu ph­¬ng ph¸p khuyÕn khÝch tÝnh tÝch cùc cña häc sinh nh­:

a. Cö chØ 


b. ¢m nh¹c


c. Trß ch¬i


d. KiÓm tra vµ cho ®iÓm

Question10: Em thÊy häc tõ vùng tiÕng Anh:

a. DÔ 


b. Khã


c. B×nh th­êng
the result of the survey

Each question is tested on 100 students.

	Question
	a
	b
	c
	d

	1
	20%
	35%
	40%
	5%

	2
	29%
	10%
	20%
	41%

	3
	60%
	5%
	10%
	25%

	4
	43%
	8%
	42%
	7%

	5
	18%
	3%
	70%
	9%

	6
	92%
	2%
	0%
	6%

	7
	16%
	14%
	41%
	29%

	8
	23%
	24%
	51%
	2%

	9
	9%
	0%
	73%
	18%

	10
	52%
	11%
	37%
	0%
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  V­¬ng TÊt Ch©u
NhËn xÐt, ®¸nh gi¸, xÕp lo¹i cña
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